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The Army remains committed to students, educators and counselors through a range of programs
that prepare America's youth for college and career opportunities after high school.
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Included are Army-sponsored research, education, competitions, internships and practical exercises.
For details, visit www.usaeop.com.
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National Consortium for State Guidance Leadership
Mission Statement

The Consortium is a coalition of leaders at the state department level who have
oversight responsibility for the implementation of comprehensive guidance and
counseling programs within the members’ respective states or territories. The
organization’s mission is to support leaders on the state level in their efforts to fully
implement comprehensive guidance and counseling programs. Objectives of the
Consortium include, but are not limited to:

e Supporting the professional development of state guidance leaders through the
Leadership Academy.

e Providing opportunities that enable state leaders to collaborate on and support
projects of mutual priority.

e Offering technical assistance to states in developing short- and long-term goals
that support the full implementation of comprehensive school guidance and
counseling programs.

e Supporting research efforts that provide evidence of guidance and counseling
program effects, and disseminating that evidence to education, government, and
business entities.

e Collaborating with other organizations and agencies that have common and
related goals, including, but not limited to:

o State Guidance Supervisors

American School Counselor Association

Association for Career and Technical Education

National Career Development Association

U.S. Office of Vocational and Adult Education

National Center for School Counseling Outcome Research
National Center for Transforming School Counseling
National Office for School Counselor Advocacy

State Counselor Educators

United States Military
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Forward

The evidence is clear and available to prove the effects of a comprehensive guidance
program in the nation’s schools. This white paper demonstrates clearly that when
professional counselors deliver guidance and counseling, in a developmental way,
students experience many positive outcomes, and their lives are improved. Likewise,
successful student guidance programs are directly attributed to strong state and local
program leadership, and state and local support.

This paper briefly traces the roots of guidance, and provides a glimpse at what it takes
to create and operate effective programs. The paper suggests that if the nation values
improved student achievement, school retention, seeks to stop self-abuse, and promote
career and life sufficiency, then educational and legislative leaders need to look at the
effects of such programs as a powerful solution for educational renewal. Schools with
guidance programs function more effectively and deliver a higher achieving student
body. Students benefiting from guidance and counseling programs have an informed
vision and plan to guide their futures, have self-confidence, take advantage of
educational opportunities more often, achieve better grades, stay in school, and are
contributors to their communities.

What state guidance leaders call for is a national response and solution to the lack of
experienced, trained, and effective counselors in schools. What is needed is a form of a
national Counselor Training and Mentoring program to staff public schools, reminiscent
of the guidance support programs created in the 1950s under the National Defense
Education Act. The institution for such a National Leadership Academy would be both
nationwide and regional. The Academy would be led by experienced guidance leaders
and peers, teaching the leadership skills needed to be effective at the state and local
levels. The content would be structured around national skill standards for counselors,
and based upon the reality of what occurs at the state and local levels of departments of
education. The National Consortium of State Guidance Leadership has a plan and a
passion to achieve this goal, and is looking for partners to make the National
Leadership Academy a reality.

The National Guidance Consortium has been operating for more than 28 years, and has
the capabilities to work with federal and state agencies to bring about a massive skill
renewal for 21st century students.

Harry Drier
Executive Director
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Executive Summary

The Need

In this, the second decade of the 21st century, the United States and countries around
the world continue to undergo substantial changes industrially, occupationally, socially,
and economically. These changes are creating real challenges for children and young
people. A rapidly changing professional world and labor force in a global economy;
violence in homes, schools, and communities; divorce; teenage suicide; substance
abuse; and sexual experimentation are just a few examples. These challenges are real,
and they are having a dramatic impact on the academic, career, and personal/social
development of children and young people.

A Response
Comprehensive guidance and counseling programs are effective in assisting children
and young people—along with their parents—in responding to these and similar
challenges. More than 20 years of empirical research have documented that when
school counselors have time, resources, and the structure of a comprehensive program
in which to work, good things happen. Here are just a few examples:

e Guidance interventions improve academic achievement

e Students take more demanding courses

e Students develop and use career plans

e Schools have more positive climates

A Key

A key to the successful development and implementation of effective guidance and
counseling programs at the local level is strong state-level leadership, which provides
regular ongoing training, resources, and technical support, as well as legislative and
policy advocacy at the state level.

The Problem

The presence of experienced, professionally trained, state-level guidance supervisors
across the country is perilously low. Too often, states allow long lapses between
personnel changes or assign guidance responsibilities to individuals already
overwhelmed with numerous other roles. It is the considered opinion of guidance
leadership across the country that the future growth and refinement of the
comprehensive guidance program movement is seriously threatened by the lack of
highly trained guidance professionals at the state level.

A Recommendation

Research has documented the central role guidance and counseling programs play in
student achievement, school improvement, and school reform. Practical experience and
common knowledge make it clear that a key to successful guidance and counseling
programs at the local level is strong state-level leadership. And, since the presence of
experienced, professionally trained state-level supervisors across the country is perilously
low, it is our recommendation that a National Guidance Leadership Academy be
established and funded to prepare state-level guidance leaders for this new millennium.
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Chapter 1

State Guidance Program Leadership: Critical to Achieve Student Improvement Effects

In a rapidly advancing world, there are many new challenges that affect the roles
of state and local guidance leaders, which ultimately affect services for students and
parents. International changes further influence the evolution, as well as those on the
local level where students live and learn. This creates a greater need for student
counseling and guidance programs.

An expanding global economy now demands higher levels of education and
varied skills to compete in a new professional climate and labor force. Furthermore,
students face violence in their homes, schools, and communities, shifting family
structures, teen suicide, substance abuse, social networking, and the ever-increasing
influence of technology. These changes are real, and have created a substantial impact
on the academic, career, and personal social/development of modern students. In light
of these dramatic challenges, it is imperative that all young people are “college and
career ready,” prepared to make successful transitions from the K-12 educational
system to higher education institutions or the workforce directly, in order to become
productive citizens in the world they will inherit.

What knowledge, skills, and attitudes will be required of students for these
purposes? The Partnership for 21st Century Skills developed a unified, collective vision
for learning known as the Framework for 21st Century Learning (2009). The framework

identified “Core Subjects and 21st Century Themes” that form the foundation on which



“Life and Career Skills,” “Learning and Innovation Skills,” and “Information, Media, and
Technology Skills” are taught.
Core subjects include:
» English, Reading, or Language Arts
* World Languages
* Arts
+ Mathematics
» Economics
» Science
« Geography
» History
+ Government and Civics
The themes that are woven into the core subjects include:
» Global Awareness
« Financial, Economic, Business, and Entrepreneurial Literacy
« Civic Literacy
« Health Literacy
« Environmental Literacy
The core subjects and themes are designed to teach skill sets in the following areas:
Learning and Innovation Skills
« Creativity and Innovation
» Critical Thinking and Problem Solving

« Communication and Collaboration



Information, Media, and Technology Skills

» Information Literacy

* Media Literacy

* ICT (Information and Communication Technologies) Literacy
Life and Career Skills

» Flexibility and Adaptability

+ Initiative and Self-direction

» Social and Cross-cultural Skills

» Productivity and Accountability

« Leadership and Responsibility
Knowledge, skills, and attitudes such as these do not appear suddenly on the day
students are ready to leave school. On the contrary, the tools require substantial time
and attention from the earliest grades to develop, be assimilated, and used by students.

Comprehensive guidance and counseling programs provide essential support in

the development of 21st Century Skills. Fully implemented programs address the
academic, career, and personal/social development of all students through a guidance
curriculum with clearly identified student competencies and grade-level expectations
that align with the Partnership’s framework. Comprehensive guidance and counseling
programs also assist students in developing rigorous and relevant individualized
academic plans that support them in developing a course of study to lead to successful
post-secondary experiences. Comprehensive guidance and counseling programs also
help address barriers to learning. Many students come to school facing developmental

and personal challenges that prevent them from learning the essential knowledge and
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skills needed to be successful. Comprehensive guidance and counseling programs
provide services that respond to the immediate needs of students and families to help
remove these barriers so that students can come to school better prepared to learn and
be successful in their classrooms.

Leadership at the state level to support the full implementation of comprehensive
guidance and counseling programs in school districts is essential if schools are truly
going to move forward in redesigning curricular frameworks that address the new
educational standards required by the nation. A strong curriculum that focuses on
academic, career, and technical education, along with fully implemented comprehensive
guidance and counseling programs can help ensure that all students will be college and
career ready, equipped with the essential skills for success in the 21st century.

School counselors have been and are in the forefront of responding to these
challenges, working to alter programs to meet students’ needs, and using different
methods for increased effectiveness. Local counselors’ performance is a direct
reflection of how they are trained, continually in-serviced, guided with technical
assistance, and given new standards, methods of delivery, and evaluation from their
state guidance leadership. Their performance is also a reflection of their ability to
communicate with other local schools, as well as to learn from best practices,
technology training, and specialized events sponsored by state departments of
education.

The current status of state guidance leadership has been greatly affected over
the past 10 years due to federal and state legislation, the economy, and local school

board priorities. There are many states that do not have a single fully trained and
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experienced guidance supervisor, while others benefit from a trained individual that has
only part-time assignments in the area. At the federal level, there is no longer
professional development for new and experienced state guidance leaders. Often, such
personnel advance from a local district into the state department with little or no
preparation for this unique position.

There currently is a severe shortage of experienced, professionally trained
persons who can provide state leadership. There are no national efforts through
counselor training academies, workshops, or technical assistance programs to generate
a cadre of prepared state guidance leaders. The National Guidance Consortium is
willing to provide such services, but resources from the federal and state levels are not
available. There were periods since the 1950s where the federal government viewed
guidance and counseling for youth as a key solution to national issues, such as military
defense, a shortage of engineers, and eventually the period of high investments in
Career Education and School-to-Work programs, which included trained staff members.
Current legislation no longer holds the same commitment and funding.

What is the role of a state guidance leader driven by the needs of quality
programs in schools? The following are but a few:

1. Providing ongoing guidance program and counseling skills for counselors,
teachers, and principals.

2. Developing and disseminating state guidance program models and standards
through training.

3. Providing special technical assistance to large district student services

directors.



12

4. Developing and monitoring the accreditation standards for guidance programs.

5. Working with educators who train counselors for state certification
requirements.

6. Advocating guidance program improvements for new legislation, school boards,
and parent groups.

7. Setting the standards and outcomes to measure local program performance.

8. Assisting local schools in measuring the effects of their guidance and
counseling programs.

A comprehensive guidance and counseling program—Iike any other program in
education—needs direction and leadership. Seen across the nation at A-level
performing schools, a constant associated with their achieved success is a well-
performing guidance program, supported by seasoned guidance leaders in sufficient

numbers, within the state departments of education.
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Chapter 2
State and Federal Legislation: A Key to State and Local Guidance

and Counseling Leadership and Program Effectiveness

A critical task for state-level guidance and counseling leaders is leveraging state
and federal funds that enable individuals to carry out their important leadership roles.
One of these leadership roles is to foster local full implementation of effective
comprehensive guidance and counseling programs as a vital part of a school’s total
educational program. Other roles include providing professional development for school
counselors, advocating for the work of school counselors, providing technical
assistance, improving school counselor training standards, and conducting state impact
and effects studies.

How important are state and federal legislation and policies in supporting state
guidance and counseling leaders who carry out these roles, including fostering the local
full implementation of effective guidance and counseling programs? Martin, Carey, and
DeCoster (2009) conducted a national survey to investigate the status of guidance and
counseling programs in the 50 states and the District of Columbia. They identified nine
criteria that they felt influenced the implementation of school guidance and counseling
programs, one of which was supportive legislation.

In order for states to meet this criterion, they had to show a history of

supportive legislation related to the state guidance and counseling

program model (e.g., mandated school counseling programs at the

elementary, middle, and high school levels; mandated career development
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guidelines at all levels; mandated career plans; and mandated students-

per-counselor ratios). (p. 383)
What the investigators found is that 17 states had established guidance and counseling
models, 24 states were progressing in establishing a guidance and counseling program
model, and 10 states were beginning to develop a model that met the criterion of having
legislation that supported state model development. Interestingly, Martin, Carey, and
DeCoster (2009) also discovered:

The most common legislation was related to mandated career plans. Fifty-

three percent of the participants indicated that their state mandated career

plans (or some variation, such as individual learning plans, graduation

plans, or 4-year plans). (p. 383)
The investigators also stated that having a written guidance and counseling model
without supporting legislation and related policies is likely to be ineffective.
Federal and State Legislation

At the federal level, the investigators found that career and technical education
legislation has been a consistent source of support for state programs over many years.
The current version of that legislation is the Carl D. Perkins Career and Technical
Education Improvement Act of 2006 (Pub. L. 109-270). While guidance and counseling
programs are not mandated in the act, the legislation can be a source of funding at the
state level to provide adequate personnel, staff training, and necessary equipment and
materials to local districts. The funding allows state-level guidance leaders the
necessary resources for statewide leadership to develop strongly supported school

counselors and counselor educators.
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In addition to career and technical education legislation at the federal level,
another important federal act is the No Child Left Behind Act (Pub. L. 107-10). In it, Part
D, Subpart 2, Section 5421, titled “Elementary and Secondary School Counseling
Programs,” provided grants to local educational agencies to establish or expand
elementary and secondary school counseling programs. The legislation required that
the programs be comprehensive, addressing the counseling and educational needs of
all students. It also specified the use of a developmental, preventive approach to
guidance and counseling. Such provisions need to be strengthened when this law is
extended or a replacement bill is crafted.

A number of states also have been active in passing legislation or rules for
guidance and counseling in the schools. For example, Utah’s State Board of Education
passed a rule (R227-462) defining a comprehensive guidance program as well as
providing qualification criteria by which to distribute Comprehensive Guidance Funds.
The Utah State Board of Education also passed its Resolution Regarding the
Comprehensive Counseling and Guidance Program on November 9, 2007. The State
Board resolved that upon the appropriation of ongoing funding for comprehensive
guidance and counseling programs by the Utah State Legislature and Governor in the
amount of $9 million, the State Board of Education shall require that counselor-to-
student ratios be reduced to 1:350 in schools (grades 7th-12th) that accept funding for
comprehensive guidance and counseling programs. The State Board further resolved
that local district and building level policies and practices free school counselors from
activities or assignments that lead to a service deficit for students, parents, or

guardians.
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In another example, the Texas Legislature enacted SB 518, which made
Education Code Sections 33,003-33.006 applicable to all school districts (“An Act
Relating to Public School Counselor,” 2001). These sections stated that Texas school
counselors shall plan, implement, and evaluate developmental guidance and counseling
programs. Similarly, in West Virginia, the Board of Education enacted a legislative rule
for comprehensive developmental guidance and counseling in 2002. Finally, as a last
example, the State of Florida enacted a bill titled An Act Relating to Career Education in
2004. In Section 5, Section 1006.025, the Florida bill states each district School Board
shall annually submit a district guidance report to the Commissioner of Education, which
includes the degree to which a district has adopted or implemented a guidance model
program.

Federal and state legislation and policies have had a substantial impact on
providing state leadership and local school guidance and counseling program support
when used for that purpose. The next step would be legislative and policy provisions
where all states are required to provide adequate state Department of Education
professional guidance and counseling leaders. To achieve this goal, federal and state
legislation must require all states to develop and fully implement comprehensive
guidance and counseling programs. Such legislation should also require that all states
set standards for school counselor preparation, as well as guidance and counseling
program design and implementation guidelines. In addition, such legislation needs to
establish sound accountability measures and procedures to assess the impact of

guidance and counseling programs on students’ academic, career, and personal/social
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development. Finally, such legislation should require ongoing professional development
for state and local guidance and counseling staff.

The guidance profession has undisputable evidence that youth who participate in
comprehensive guidance and counseling programs perform much better in their
personal lives, stay in school longer, and achieve better academically. Therefore, it is
imperative that our nation ensures all youth have the opportunity to participate fully in
these programs.

Reference
Martin, 1., Carey, J., & DeCoster, K. (2009). A national study of the current status of

state school counseling models. Professional School Counseling, 12, 378-386.
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Chapter 3

Business/Guidance Partnerships

The second decade of the 21st century brings increased demands for schools to
do more to prepare students for the workforce and for academic experiences beyond
high school. School counselors—acting within the framework of comprehensive
guidance and counseling programs—can play an important role in responding to these
demands, but they cannot do it alone. Guidance leaders recognize they do not work in
isolation.

But in response, we must ask: How do we meet the increasing demands to form
effective business/guidance partnerships? These alliances can provide a vehicle by
which school counselors and the business community can come together. Through a
mutual sharing of resources, these partnerships can strengthen comprehensive
guidance and counseling programs in our schools, improve student achievement, and
enhance economic growth in our communities.

The overall goal of business/guidance partnerships is to build bridges between
the world of business and the world of education, specifically through general and
comprehensive guidance and counseling programs. These partnerships can serve four
purposes:

e To strengthen and enhance comprehensive guidance and counseling programs
in our schools.
e To create a climate of involvement and interaction between businesses and

guidance and counseling programs.
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e To provide opportunities for students to develop attitudes and skills that enhance
their success in the worlds of education and career.
e To create an environment of success for all students.

Collaboration is an essential ingredient in any effective partnership. Nowhere is
this more apparent than the partnership of educators, the business community, and the
military. Yet, the worlds in which each of these partners function are vastly different.
Despite their common goal of workforce and student development, the relationship of
these entities has at times been marred by misunderstandings, miscommunications,
and myths regarding each other’s values and goals. However, an effective partnership
between two governmental agencies working together for the purpose of helping
schools and students is not impossible. In October 2008, the Office of Vocational and
Adult Education (OVAE) and the U.S. Department of Education brought together a
group of national military and education leaders called the Education and Military
Collaboration Committee. The purpose of this committee was to improve the military’s
involvement and understanding of federal career clusters and pathways surrounding
career and technology education.

As a byproduct of this committee, South Carolina’s Office of Career and
Technology Education formulated a state-level version of this national committee in
order to enhance its understanding of career options in the military, while improving the
collaboration between recruiters and educators. This committee focused on providing to
South Carolina military recruiters and educators a forum through which they could
explore collaborative approaches to the common goal of student career development,

and to facilitate a common understanding of military career pathways as they related to
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the 16 federal Career Clusters. The South Carolina committee presented a proposal to
the national committee at OVAE, seeking to provide high-quality, professional
development in the form of recertification credit for a pilot group of South Carolina
educators, focusing on military career pathways. The committee believed this approach
could empower South Carolina educators to better assist high school students with their
academic and career planning. In a short period of time, this partnership has produced
other partnerships, especially at the state level, with employers or groups representing
employers. These arrangements have enriched and extended the information and
services employers bring to counselors and students.

Businesses are always looking for ways to give back to their communities.
However, they need to know who will be their partners, and the priorities of the
guidance and counseling leadership. The guidance and counseling community also
needs to learn how to more effectively partner. Today there are four national groups
representing counselors (the National Career Development Association, the American
School Counselor Association, the Guidance Division of ACTE, and the American
Counselor Association), and more than 100 state affiliate organizations. None are large
enough to tackle alone the great need of training tomorrow’s guidance and counseling
leaders. The organizations need to come together and combine their expertise and
resources.

In the past—especially during the days of the National Defense Education Act in
the 1950s—Iegislation required that the U.S. Department of Education provide
leadership to improve school counselor training. The partnership between Congress,

the U.S. Department of Education, and university counselor education programs
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effectively created an army of trained school counselors and school counselor leaders,
which led to outstanding improvements that continue today. But currently, there is no
legislative language or resources that give a similar focus and priority to guidance and
counseling leadership training for the next generation.

The guidance and counseling community needs to create and/or become
partners with employers and organizations if they seek to be effective and informed
advisors for parents and youth. We need the private sector to embrace the work of
guidance and counseling leaders, and to provide a place at the corporate table for our
representatives. We also need state and national organizations to welcome guidance
and counseling leadership to their planning meetings. If school counselors and
guidance counseling programs are to remain comprehensive, current, and reliable, then
the community must partner with business leaders to ensure effective life career

planning for our nation’s youth.
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Chapter 4

Comprehensive Guidance and Counseling Programs: Contents and Capabilities

As the guidance and counseling movement (then called vocational guidance)
began to unfold in the United States at the turn of the 20th century, teachers—often
part-time or with no reduced time during the school day—and administrators were
appointed as counselors and given a list of duties to perform. By the 1920s, the
guidance and counseling movement had spread across the country. Educational
guidance became a priority along with vocational guidance. From the late 1920s to the
early 1930s, efforts were made to identify what the activities of guidance and counseling
should be, to establish “the standard setup” for guidance and counseling. During this
same period of time, personal/social guidance and counseling emerged in schools, as
did the services model under the banner of Pupil Personnel. Thus, by the 1930s, the
three aspects of guidance and counseling (academic, career, and personal/social) and
the services model with the position of counselor had been established. With the aid of
federal legislation in the 1940s and 1950s, guidance and counseling in the schools
continued to expand and became a part of overall education in the United States.

In the 1960s and 1970s, owing to concerns about the efficacy of the position-
services model of guidance and counseling, a program model began to emerge. While
not a new concept, the program model has become—during the 1980s, 1990s, and the
early years of the 21st century—the standard way of organizing and managing guidance
and counseling in schools. The position-services model has since been transformed

and incorporated into a developmental, comprehensive program. In 2003, the American
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School Counselor Association (ASCA) endorsed the program concept for guidance and
counseling by publishing the ASCA National Model.

A comprehensive guidance and counseling program consists of four elements:
content, organizational framework, resources, and development, management, and
accountability. The content element contains knowledge and skills (cast as standards)
considered important for students to acquire as a result of their participation in school
districts’ comprehensive guidance and counseling programs. The organizational
framework element contains three structural components (definition, rationale, and
assumptions), four program components (guidance curriculum, individual student
planning, responsive services, and system support), along with a suggested distribution
of school counselor time by grade levels across the four program components. The
resources element consists of the human, financial, and political resources required to
fully implement the program. Finally, the development, management, and accountability
element describes the five transition phases required to fully operationalize a
comprehensive guidance and counseling program, along with the management tasks
involved, as well as the three types of accountability: program, personnel, and results.
Content

The content of the program identifies student outcomes (cast as standards)
considered important by school districts for students to master as a result of their
participation in districts’ comprehensive guidance and counseling programs. The
standards are often organized around areas or domains, such as academic, career, and

personal/social.
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Organizational Framework

The organizational framework contains structural components and program
components. The structural components define the guidance program, provide a
rational for it, and list basic assumptions that undergird the program. The program
components identify the four parts of the delivery system that organize the program’s
guidance activities and interventions. The program components are guidance
curriculum, individual student planning, responsive services, and system support.

The guidance curriculum systematically imparts guidance content to all students.
Individual student planning focuses on the increasing need for all students to work
closely with their parents and then with school counselors to plan, monitor, and manage
their development. This leads to informed action for their academic, career, and
personal/social goals, and to develop personalized plans of study. Responsive services
react to the immediate needs and concerns of students, whether these needs and
concerns involve individual counseling, small group counseling, referral, or consultation
with parents, teachers, or other specialists. Finally, system support includes activities
such as staff development, research, and curriculum development to make sure the
comprehensive guidance program operates effectively. System support also includes
activities that provide assistance to other programs in a school.

How school counselors use their professional time within the comprehensive
guidance program is important. The four program components provide the structure for
making decisions about the appropriate allocations of school counselors’ time. One
criterion that is used is program balance. School counselors’ time must be allocated

across all program components, but especially the first three. As least 80 percent of a
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school counselor’s time should be in direct service to students, parents, teachers, and
administrators through the program components of guidance curriculum, individual
planning, and responsive services. Twenty percent should be devoted to indirect
services in system support.
Resources

Human resources for comprehensive guidance programs include: school
counselors, teachers, administrators, parents, students, community members, and
business and labor personnel. All have key roles to play. While school counselors are
the main providers of guidance and counseling services to students—and are the
coordinators of the program—the involvement, cooperation, and support of teachers,
administrators, parents, community members, and business and labor personnel are
just as critical for program achievement. Adequate financial resources are also required
if a comprehensive guidance program is to be successful. Financial resources include
materials, equipment, and facilities. Finally, the mobilization of political resources in a
school district is key to any guidance program. Full endorsement of the guidance
program by the Board of Education of a school district as a “district program of studies”
is essential, as well as the adoption of a school district policy that highlights the integral
and central nature of the district’s comprehensive guidance program.
Development, Management, and Accountability

Five transition phases are required to fully implement comprehensive guidance
programs. These transition phases are planning, designing, implementing, evaluating,
and enhancing. As programs are being implemented following these five transition

phases, various management tasks are required to be performed by school counselors
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and administrators, including establishing steering and community advisory committees,
designing the program framework, allocating professional school counselor time, and
developing and using job descriptions to guide the work of school counselors and
provide for their evaluation.

For the comprehensive guidance program to be accountable, the following
formula is used: Program + Personnel = Results. This means that the program must be
in place and functioning fully, and the personnel involved must be working full-time to
carry out the program, to produce results in student academic achievement and in
important student behaviors that affect academic achievement.

Five Basic Premises

Five basic premises undergird the organization and management of guidance
and counseling in schools. These premises are the point of departure for developing,
managing, and evaluating comprehensive school guidance and counseling programs.

1. Guidance and counseling is a program. Its characteristics are similar to other
programs in education, and includes the following:
+ Student standards
» Activities and processes to assist students in achieving these standards
» Professionally certificated personnel
* Materials and resources
» Program, personnel, and results evaluation
2. Guidance and counseling programs are developmental and comprehensive.
They are developmental in that guidance and counseling activities are conducted

on a regular, planned, and systematic basis to assist students in their academic,
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career, and personal/social development. Although immediate and crisis needs
of students are to be met, a major focus of a developmental program is to
provide all students with experiences to help them grow and develop. Guidance
and counseling programs are comprehensive in that a full range of activities and
services are provided.

. Guidance and counseling programs feature a team approach. A comprehensive,
developmental program of guidance and counseling is based on the assumption
that all members of a school’s staff are involved. At the same time, it is
understood that professionally certified school counselors are central to the
program. School counselors not only provide direct services to students, but also
work in consultative and collaborative relations with other members of the
guidance team, members of the school staff, parents, and members of the
community.

. Guidance and counseling programs are developed through a systematic process
of planning, designing, implementing, evaluating, and enhancing. This process
ensures intentional delivery of a program designed to address established
priorities.

. Guidance and counseling programs have established leadership. This ensures
accountability for the program and for the quality of the performance of the

program staff.
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Chapter 5
Evidence Proves Comprehensive Guidance and Counseling Programs

Contribute to Student Success

More than 40 years of empirical research provides clear and substantial evidence
that comprehensive guidance and counseling programs do contribute to overall student
success, including student achievement. This conclusion is reached through an analysis
of various sources.

Wellman and Moore (1975) reported on a three-year experimental-control study,
in which four experimental schools implemented a comprehensive guidance and
counseling program, while four control schools did not. The educational achievement of
pupils in the experimental schools was better than that of concurrent control and
baseline criterion groups. The experimental pupils excelled over the control pupils in 66
percent of all comparisons of educational achievement during the three years, while the
controls failed to excel in a single comparison. Furthermore, the superior achievement
attained by the experimental pupils during the first year was maintained through the
following two years (Wellman & Moore, 1975).

Gerler (1985) analyzed a decade of research on the results of elementary school
guidance and counseling program interventions in the affective, behavioral, and
interpersonal domain of students’ lives, and found that these programs positively
affected students’ academic achievement. St. Claire (1989) found similar results in her
review of the impact of guidance and counseling program interventions at the middle-

school level. Evans and Burck (1992) conducted a meta-analysis of 67 studies
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concerning the impact of career education interventions (career guidance) on students’
academic achievement. The results supported the value of these interventions as
contributors to the academic achievement of students. Finally, in a major review of the
literature in school guidance, Borders and Drury (1992) found that guidance and
counseling program interventions have a substantial impact on students’ success in the
classroom.

While some student results may appear early in the implementation of a
comprehensive guidance program, most occur only after the program has been fully
operational for a period of time. In a study conducted in high schools in Missouri, Lapan,
Gysbers, and Sun (1997) found that students in high schools with more fully
implemented guidance programs were more likely to report that they had earned higher
grades, their education was better preparing them for the future, their school provided
them with more career and college information, and their school had a more positive
climate. In Utah, Nelson and Gardner (1998) found that students in schools with more
fully implemented guidance programs rated their overall education as better, took more
advanced mathematics and science courses, and had higher scores on every scale of
the ACT.

In their review of outcome research in school counseling, Sexton, Whiston,
Bleuer, and Walz (1997, p. 125) made the following points:

* Reviews of outcome research in school counseling are generally

positive about the effects of school counseling.

* Research results do indicate that individual student planning

interventions can have a positive impact on the development of students’
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career plans. There is some support for responsive services activities

such as social skills training, family support programs, and peer

counseling.

+ Consultation activities are also found to be an effective school

counseling activity.

In this first decade of the 21st century, specifically since the passage of the No
Child Left Behind Act (P.L. 107-110) in 2001, student academic achievement has
become a major concern in schools (McGannon, Carey, & Dimmitt, 2005). Studies
conducted in this time period have demonstrated outcomes similar to studies conducted
in the 1980s and 1990s. For example, Lapan, Gysbers, and Petroski (2001) found that
when 4,868 middle school classroom teachers in Missouri—in 184 small-, medium-, and
large-size middle schools—rated guidance programs in their schools as more fully
implemented, 22,601 7th graders in these schools reported that they earned higher
grades, school was more relevant for them, they had positive relationships with
teachers, they were more satisfied with their education, and they felt safer in school.
Sink and Stroh (2003)—in a comparison of elementary students (grades 3rd and 4th)
enrolled for several years in schools in the state of Washington with well-established
comprehensive counseling programs to students enrolled in schools without such
programs—found that students enrolled in schools with well-established programs have
significantly higher academic achievement test scores on the lowa Tests of Basic
Skills—Form M and the Washington Assessment of Student Learning.

In another study in Missouri, Lapan, Gysbers, and Kayson (2007) found that

when school counselors in Missouri work in schools that have more fully implemented
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guidance programs, they make significant contributions to overall student academic
achievement and are involved in important student behaviors that affect academic
achievement. In high schools with more fully implemented programs, students had
higher 10th grade MAP mathematics scores and higher 10th grade communications arts
scores. They were also more likely to attend school, have fewer discipline problems,
and receive fewer out-of-school suspensions (Lapan, Gysbers, and Kayson, 2007).

Nelson, Fox, Haslam, and Gardner (2007) conducted the fourth major study of
Utah’s comprehensive counseling and guidance program. Four major findings were:

+ Comprehensive counseling and guidance has fostered more targeted

course selection for students and has resulted in more students taking a

greater number of higher-level English, science, math, and technology-

oriented courses.

* The percentage of students who describe their own program of study

as “general’ has fallen precipitously in the nine years between

evaluations.

« Students in high-implementing comprehensive counseling and

guidance schools achieve higher levels of academic achievement and

make better decisions about education and career planning than do

students in matched lower-implementing schools. The importance of this

finding cannot be overstressed. Even more powerful is the fact that this

same pattern of results was evident in both the 1997 Utah evaluation and

the most recent study reported here.
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* These studies show that the comprehensive counseling and guidance
program is more effectively implemented with adequate counselor-to-
student ratios in Utah’s schools, whether urban, suburban, or rural. (p. 2)
A study in Washington state, by Sink, Akos, Turnbull, and Mvududu (2008), which
compared middle school students’ academic achievement in schools with at least five
years of comprehensive school counseling program implementation, versus students in
non-program schools, found:
When CSCP versus non-CSCP schools were compared, there were
largely nonsignificant mean differences on Grade 6 ITBS and Grade 7
WASL scores. Only Grade 7 WASL math scores showed significant group
differences, favoring the non-CSCP students. However, high-CSCP-
implementation schools significantly outperformed non-CSCP schools on
Grade 6 ITBS language, math and core total scores and on Grade 7
reading and math WASL scores. Additionally, students in the high-SCSP-
implementation schools tended to perform better than their peers in the
low-CSCP-implementation group. (pp. 49-50)
Sink, Akos, Turnbull, and Mvududu (2008) ended their article by stating that the
empirical results from their study provided “provisional evidence for the linkage between
long-term CSCPs and the educational development of middle school students” (p. 51).
Do comprehensive guidance and counseling programs contribute to student
success, including high student academic achievement? The answer is YES! It is
important to understand, however, that in order to see results from comprehensive

guidance and counseling programs, school counselors must be well trained and have
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the time and the resources to succeed. They also must have the necessary

organizational framework—a comprehensive guidance and counseling program—in

which to do their work.
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Chapter 6

A National Guidance Leadership Academy to Train State-Level Guidance Leaders

Research evidence is beginning to accumulate that suggests states with more
fully implemented guidance and counseling programs in schools have improved student
achievement, lowered dropout rates, and resulted in fewer discipline problems.
Research evidence also suggests that these states are more likely to have identified
state-level leadership for guidance. As a result of these findings, one of the most
significant and urgent needs relative to developing and implementing comprehensive
guidance and counseling programs in every school district in the nation is establishing
in every state a workforce of highly trained and experienced guidance leaders at the
state level.

Further understanding of the critical need for state-level guidance leadership can
be gained by reviewing the nature of other education programs. Education programs
are defined by structural elements, which include the required preparation of teachers,
the scope and sequence of the subject(s) to be taught, the needed resource materials,
and the space/lab requirements. Consistency and continuity of a program are achieved
only when sufficient structure is built around the program to ensure the program
maintains stability and is improved over time. It is important to recognize that most
education programs are fragile and subject to the shifting whims of time, place, and
personnel. This is certainly true of comprehensive guidance and counseling programs.

Stability for comprehensive guidance programs can be gained only when these required
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elements are incorporated in state accreditation standards, expressed in state-level
policy, and most importantly supported by strong state-level guidance leadership.

We call on the United States Department of Education, the nation’s governors,
the chief state school officers, the state legislatures, and the state boards of education
to recognize this need and to provide adequate staffing for guidance through
appropriate funding of state departments of education. We further call on these groups
and others, including business and industry, and public and private foundations, to
respond to our urgent call for the establishment and funding of a National Guidance
Leadership Academy, which would address the critical need of strengthening state-level
guidance leadership in this, the second decade of the 21st century.

The National Guidance Leadership Academy targets three groups. The first
group includes current state-level guidance leaders who need continued professional
development opportunities. The second group is individuals who aspire to become
state-level guidance leaders. The third group of individuals is current state leaders who
determine and allocate resources and personnel at the state level, and who have direct
impact on the nature and structure of the work of state-level guidance personnel.

While each targeted group requires specific knowledge, skills, and information,
there are a number of common areas of training, including how to:

1. Conduct conferences, workshops, symposiums, and institutes on

contemporary leadership issues.

2. Access and use effectively local, state, and national research on effective

guidance and counseling.

3. Partner and network with leaders in private and public arenas.
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4. Manage time and resources effectively.

5. Use technology to teach and communicate with personnel in local schools.

6. Measure the contributions of guidance to student academic achievement, life

skills, and attitudes.

7. Effectively communicate to parents, principals, and teachers how guidance

adds value to all other curriculums in school.

The National Consortium of State Guidance Leadership has taken the first few
steps in setting up a national training agenda, and in determining what needs to be
covered. It has conducted studies, a national summit on the topic, and has prepared
proposals for possible federal and foundation sponsors.

The Academy would have a national advisory group representing private and
public agencies, institutions, and companies. It would advise the Academy concerning
direction and the content for leadership development. Training by the Academy would
take place regionally and nationally. Travel is expensive, so every method of convening
and teaching via technology will be used. The Academy would also have the ability to
connect new and experienced state leaders, and institute peer mentoring and job
shadowing as needed.

It is proposed that the National Guidance Consortium of State Guidance
Leadership forge partnerships with the following organizations for the purpose of
establishing a National Guidance Leadership Academy:

Chief State School Boards Associations

National Association of State Boards of Education

National Conference of State Legislators
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American Association of School Administrators

Association for Career and Technical Education

U.S. Chamber of Commerce

Department of Defense (Recruitment and Accessions)

U.S. Department of Education

U.S. Department of Labor

National Alliance of Business

National Association of Elementary School Principals

National Association of Secondary School Principals

American Association of Community Colleges

American School Counselor Association

National Career Development Association

American Counseling Association

National Center for Research in Vocational Education

National Governors Association

Leaders need to learn the ways in which to effectively lead, as well as the
process for developing training programs. Evidence proves states do not have the
individual ability to do this. It takes a national effort to set effective guidance leadership
as a high priority. It takes state holders, such as state government leaders, the U.S.
Department of Education, state and federal legislators, counselor educators, and
regional leaders within industry and business, to create such a training academy.

Quiality guidance and counseling programs do translate into better-performing students.
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Therefore, it is natural that those who care about the youth of America would partner

together for this training endeavor.
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Chapter 7

A Recommendation

Currently, guidance and counseling at the state level is a mixed picture. In some
states the dual system of state supervisors exists (career and technical education
funding versus funding from other sources). In some states there are one or more full-
time leaders. In some states there is one person identified as a guidance leader, but
that person is only part-time due to other assigned duties. Finally, in some states there
is no one designed as a state-level guidance supervisor. What all states need are well-
trained full-time professional state-level guidance supervisors in sufficient numbers to
serve their constituents. But how do we reach this goal? We believe there must be a
mechanism in place to provide state-level guidance leaders with the necessary initial
and ongoing training and support. The mechanism we recommend is a National
Guidance Leadership Academy.

The establishment of a National Guidance Leadership Academy will require the
support of the U.S. Department of Education, the nation’s governors, chief state school
officers, state legislators, and state boards of education. We call on these groups, as
well as businesses, industries, and public and private foundations to support and fund
such an Academy. For specific information about a plan to create and operate a
National Academy, including the necessary funding, please contact the National

Consortium of State Guidance Leadership.
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Directory of State Departments of Education Guidance Leadership

STATE DEPARTMENTS OF EDUCATION
Alabama

Margaret Smith, Education Administrator
Alabama Department of Education

Career and Technical Education Section
P.0O. Box 302101

Montgomery, AL 36130

Phone: 334-353-0777 | Fax: 334-242-0234
msmith@alsde.edu

American Samoa

Liza Maria Tuatoo, Program Director
American Samoa Department of Education
Guidance Office

PO Box DOE

Pago Pago, AS 96700

Phone: 684-699-6557 | Fax: 684-633-4240
www.usworks.com/americansamoa

Arkansas

Betty Welch, Public School Program Manager
Arkansas Department of Education
Guidance/Counseling

#4 Capitol Mall Room 305B

Little Rock, AR 72201-1071

Phone: 501-682-4354 | Fax: 501-682-5010
Betty.Welch@arkansas.gov

Colorado

Charles E. Dukes, Counselor Corps Program
Colorado Department of Education

201 W. Colfax Avenue

Denver, CO 80203

Phone: 303-866-6142 | Fax: 303-815-9478
dukes_c@cde.state.co.us

Delaware

Dennis Rozumalski, Education Associate
Delaware Department of Education
Student Services and Special Populations
401 Federal Street, Ste. 2

Dover, DE 19901-3639

Phone: 302-735-4260 x4273 | Fax: 302-739-
4654

jmiro@doe.k12.de.us

GUIDANCE LEADERS LISTING
Alaska

Marcia Olson, Career Ready Program
Manager

Alaska Department of Education

801 W. 10" Street, Ste 200

Juneau, AK 99801-1894

Phone: 907-465-8704 | Fax: 907-465-3240
Marcia.Olson@alaska.gov

Arizona

Kay Schreiber

Arizona Department of Education

State Guidance Counselors Supervisor
1535 W. Jefferson Street Bin #42

Phoenix, AZ 85007

Phone: 602-542-5353 | Fax: 602-542-1849
kay.schreiber@azed.gov
www.ade.az.gov/cte/counselors

California

John Merris-Coots, Education Programs
Consultant

California Career Resource Network
California Department of Education
1430 N. Street, Suite 4503

Sacramento, CA 95814

Phone: 916-324-8151
jmerris@cde.ca.gov

Connecticut

Kim Traverso

Connecticut Department of Education
Consultant for School Guidance and
Counseling

25 Industrial Park Road

Middletown, CT 06457-1543

Phone: 860-807-2057 | Fax: 860-807-2062
Kimberly.traverso@ct.gov

District of Columbia

Chad Ferguson, Deputy Chief

District of Columbia Public Schools

Office of Youth Engagement

825 N. Capitol Street, N.E., 7" Floor
Washington, DC 20002

Phone: 202-442-5099 | Fax: 202-442-5602
Chad.Ferguson@dc.gov



Florida

Helen Lancashire

Florida State Department of Education
Suite 644, Turlington Education Building
325 W. Gaines Street

Tallahassee, FL 32399-0400

Phone: 850-245-0450 | Fax: 850-245-0995
hlancash@usf.edu
http://www.fldoe.org/workforce/AdultEd/

Guam

Antonette Muna Santos, Assistant
Administrator

Guam Department of Education

PO Box DE

Hagatfia, GU 96932

Phone: 671-475-0496 | Fax: 671-477-0698
amunasantos@gdoe.net

Idaho

Kristi Enger, Deputy Superintendent

Idaho Department of Education

Innovation and Choice

PO Box 83720

Boise, ID 83720-0027

Phone: 208-332-6902 | Fax: 208-334-2228
kenger@PTE.Idaho.gov

Indiana

Amanda Culhan

Indiana Department of Education

Student Services

151 W. Ohio Street

Indianapolis, IN 46204

Phone: 317-232-9168 | Fax: 317-232-9121

Kansas

Kent Reed, Assistant Director

Kansas State Department of Education
Career & Technical Education

120 S.E. 10™ Avenue

Topeka, KS 66612-1182

Phone: 785-296-3951 | Fax: 785-296-2294
kreed@ksde.org
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Georgia

Jacqueline Melendez, Guidance/Counseling
Georgia Department of Education

Office of Education Support & Improvement
1854 Twin Towers East | 205 Jesse Hill Jr.
Drive S.E.

Atlanta, GA 30334

Phone: 404-657-4965 | Fax: 770-344-4486
jmelende@doe.k12.ga.us

Hawaii

Mike Barros, Educational Spec. Il, Voc. Ed.
Hawaii Department of Education-OCISS
475 22" Avenue

Building 302, Room 217

Honolulu, HI 96816

Phone: 808-733-9141 x418 | Fax: 808-735-
8227

Mike_barros@notes.k12.hi.us

lllinois

Mark Williams, Division Administrator
Illinois State Board of Education

Career Development and Prep Div

100 N. 1% Street

Springdfield, IL 62777

Phone: 217-782-4620 | Fax: 217-782-0710
mawillia@isbe.net

lowa

Janice Kuhl, Consultant

lowa Department of Education
Career & Technical Education
400 E. 14™ Street

Des Moines, IA 50319-0146
Phone: 515-281-3552
Janice.kuhl@iowa.gov

Kentucky

Deborah Anderson

Kentucky Department of Education
Career & Technical Education

500 Mero Street, 21 Floor CPT
Frankfort, KY 40601

Phone: 502-564-3472
Deborah.Anderson@education.ky.gov
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Louisiana

Trisha Merrick, Executive Director
Louisiana Department of Education
Division of Family Career and Technical
Education

626 N. 4™ 4-290

Baton Rouge, LA 70804-9064

Phone: 225-342-3519 | Fax: 225-219-1691
Tmerrick@mail.doe.state.la.us

Maryland

Richard Scott

Maryland Department of Education
Division of Career & college Readiness
200 W. Baltimore Street

Baltimore, MD 21201

Phone: 410-767-0158
rscott@msde.state.md.us

Michigan

Christine S. Reiff, Education Consultant
Office of Career & Tech Prep, Michigan
Department of Labor & Economic Growth
PO Box 30712

Lansing, Ml 48909-7509

Phone: 517-241-0260 | Fax: 517-373-8776
reiffc@michigan.gov

Mississippi

Christine Wall, bureau Director

Mississippi Department of Education
Office of Vocational & Technical Education
PO Box 770

Jackson, MS 39205-0771

Phone: 601-359-3986 | Fax: 601-359-3481
cwall@mde.k12.ms.us

Montana

Diana Fiedler

The Montana Office of Public Instruction
Career and Technical Education

PO Box 202501

Helena, MT 59620-2501

Phone: 406-444-9019

dfiedler@mt.gov

Maine

Shelley Reed, Counselor & Program
Coordinator

Maine Department of Education

23 State House Station

Augusta, ME 04333-0023

Phone: 207-624-6637 | Fax: 207-624-6624
Shelley.reed@maine.gov

Massachusetts

Karen DeCoster, Executive Director
Massachusetts Department of Education
Elementary and Secondary Education

75 Pleasant Street

Malden, MA 02148-54906

Phone: 781-338-3115 | Fax: 781-338-3950
kdecoster@doe.mass.edu

Minnesota

Dan Smith

Minnesota Department of Education
Counseling, Character & Service Learning
1500 Hwy 36 West #28

Roseville, MN 55113

Phone: 651-582-8409 | Fax: 651-582-8492
Dan.smith@state.mn.us

Missouri

Bragg Stanley, EdD, Director

Guidance and Counseling

Missouri Dept of Elementary and Secondary
Ed

PO Box 480

Jefferson City, MO 65102

Phone: 573-751-0857 | Fax: 573-526-4261
Bragg.stanley@dese.mo.gov

Nebraska

Donna Vrbka, School Counseling Specialist
Nebraska Department of Education

301 Centennial Mall South

Lincoln, NE 65809

Phone: 402-471-4811 | Fax: 402-471-0117
Donna.vrbka@nebraska.gov



Nevada

Phyllis Dryden, Director

Nevada Department of Education

Career, Technical & Adult Education (CTE)
755 N. Roop St., Ste 201

Carson City, NV 89701

Phone: 775-687-7296 | Fax: 775-687-8636
pdryden@doe.nv.gov

New Jersey

Marie Barry, Director

New Jersey Department of Education
Office of Career and Technical Education
PO Box 500

Trenton, NJ 08625-0500

Phone: 609-633-0665 | Fax: 609-984-5347
CTE@doe.state.nj.us

New York

Dawn Scagnelli

New York State Education Department
Career and Technical Education Team

89 Washington Avenue, Room 315 EB
Albany, NY 12234

Phone: 518-486-1547 | Fax: 518-402-5114
dscagnel@mail.nysed.gov

North Dakota

Marilyn K. Orgaard, Assistant Director

North Dakota Department of Public Instruction
Counselor Programs

600 E. Boulevard Avenue, Dept. 201
Bismarck, ND 58505-0440

Phone: 701-328-2244

morgaard@nd.gov

Oklahoma

Kelly Arrington, Career and Academic
Connections Coordinator

Career Tech | Career and Academic
Connections

1500 W. Seventh Avenue

Stillwater, OK 74074-4364

Phone: 405-743-5159 | Fax: 405-743-6809
karri@okcareertech.org
www.okcareertech.org/guidance
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New Hampshire

Mariane Gfroerer, Career Development
New Hampshire Department of Education
Guidance and Counseling

101 Pleasant Street

Concord, NH 03301-3860

Phone: 603-271-66691 | Fax: 603-271-1953
Mgfroerer@ed.state.nh.us
http://www.ed.state.nh.us/guidance

New Mexico

Eric Spencer, Manager

New Mexico Public Education Department
CTE Bureau

120 S. Federal Place, Room207

Santa Fe, NM 87501

Phone: 505-827-1817 | Fax: 505-827-1820
Eric.spencer@state.nm.us

North Carolina

Felicia Gray-Watson, CTE Section Chief
New York Department of Education

Dept of Public Instruction, CTE

6361 Mail Service Center

Raleigh, NC 27699-6361

Phone: 919-807-3892 | Fax: 919-807-3656
fwatson@dpi.state.nc.us
www.ncpublicschools.org

Ohio

Carolyn George

Ohio Department of Education

Ohio Career Information System (OCIS)
25 S. Front Street #609

Columbus, OH 43215-4183

Phone: 614-782-6942 | Fax: 614-728-8470
Carolyn.george@ode.state.oh.us

Oregon

Guidance and School Counseling Specialist
Oregon Department of Education
Educational Improvement and innovation
255 Capitol NE

Salem, OR 97310-0203

Phone: 503-947-5656 | Fax: 503-378-5156
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Pennsylvania

Jay Cannon, State Admin.

Pennsylvania Department of Education
Career Counseling Services, Bureau of CTE
333 Market Street

Harrisburg, PA 17126-0333

Phone: 717-772-4857 | Fax: 717-783-6672
jcannon@state.pa.us

Rhode Island

Joyce Anderle

Rhode Island Department of Education

5" Floor Shepard Bldg

255 Westminster Street

Providence, Rl 02903-3400

Phone: 401-222-8438 | Fax: 401-222-4979

South Dakota

Tiffany Sanderson, Career Develop. Team
Leader

South Dakota Department of Education
MacKay Building

800 Governors Drive

Pierre, SD 57501-2294

Phone: 605-773-7006 | Fax: 605-773-4950
tiffany.sanderson@state.sd.us

Texas

Lauralea Bauer, Director

Texas Education Agency

Counseling and Health Services

1701 N. Congress Avenue

Austin, TX 78701

Phone: 512-463-9073 | Fax: 512-463-9428
Lauralea.bauer@tea.state.tx.us

Vermont

Suzanne Arrand

Vermont Department of Education

MIS for Career & Technical Edu.

120 State Street

Montpelier, VT 05620-2501

Phone: 802-828-3104 | Fax: 802-828-3146
Suzanne.arrand@state.vt.us

Puerto Rico

Dr. Juan Bigio Ramos, President

Consejo General de Educacion (Puerto Rico)
State Director of Vocational-Technical
Education

PO Box 195429

Hato Rey, PR 00919-5429

Phone: 787-764-0101 | Fax: 787-764-0820
inffo@cge.gobierno.pr

South Carolina

Dr. Ray Davis, Education Associate

South Carolina Department of Education, CTE
Rutledge Building, Floor: 9 Room: 912D

1429 Senate Street

Columbia, SC 29201

Phone: 803-734-8410 | Fax: 803-734-3525
rbdavis@ed.sc.gov

Tennessee

Brenda Ables

TN Department of Education

Andrew Johnson Tower — 5" Floor

710 James Robertson Parkway

Nashville, TN 37243-0382

Phone: 615-741-5133 | Fax: 615-896-7925
brenda.ables@tn.gov

Utah

Dawn Kay-Stevenson

Utah State Office of Education
Comprehensive Counseling & Guidance
250 East 500 South

Salt Lake City, UT 84114-4200

Phone: 801-538-7500
Dawn.stevenson@schools.utah.gov

Virginia

Joseph Wharff, Career Connections Specialist
Virginia Department of Education

Office CTE Services

PO Box 2120

Richmond, VA 23218

Phone: 804-225-3370
Joseph.Wharff@doe.virginia.gov



Virgin Islands

Roy Frett, Coordinator

Virgin Islands Department of Education
1834 Kongens Gade Street

St. Thomas, VI 00802

Phone: 340-775-2250 x8551 | Fax: 340-779-
7153

rfrett@doe.vi

West Virginia

Barbara Brady Ashcraft, MA, LPC

School Counseling Coordinator

WYV Department of Education

Bldg. 6, Room 221; 1900 Kanawha Blvd. E
Charleston, WV 25305-0330

Phone: 304-558-2348 | Fax: 304-558-3946
bashcraft@access.k12.wv.us

Wyoming

Tom Martin, Supervisor
Wyoming Department of Education
Office of Career-Technical Education

Hathwy Bldg. 2™ Floor | 2300 Capitol Avenue

Cheyenne, WY 82002-0050
Phone: 307-777-7708 | Fax: 307-777-6221
tmartin@educ.state.wy.us

a7

Washington

Mike Hubert, Guidance and Counseling
Supervisor

State of Washington, Old Capitol Bldg.
Career & Technical Education

600 Washington Street S.E.

Olympia, WA 98504-7200

Phone: 360-725-0415 | Fax: 360-586-9321
Mike.hubert@k12.wa.us

Wisconsin

Judy Kuse, Consultant

Wisconsin Dept. Public Instruction
School Counseling Programs

125 S. Webster Street

Madison, Wl 53707-7841

Phone: 608-266-2820
Judith.kuse@dpi.wi.gov

USDOE

Gisela Harkin, Career Development Program
Officer

U.S. Department of Education, OVAE
Division of Academic and Technical Career
400 Maryland Avenue, S.W. , 11087, PCP
Washington, DC 20202-7100

Phone: 202-245-7796 | Fax: 202-245-7170
Gisela.harkin@ed.gov
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